
1 

 
3 

 
27 

 

65 

167 

168 

 
169 

 

FD  

FD  

2021 3  

FD  

FD  

 

1

3

73

109

211

212

213





－ 1－



FD  



FFD   
 

 

2021 9 10 15:00 17:00 

 

Microsoft Teams  

 

132  

1a 58  

1b 58  

2 58  

3 38  

1 34  

2 36  

－ 3－





 
2020 COVID-19

2020 5

2021 FD

 
2021 9
1a. 1b. 1. 

Methods and Innovations for Hybrid/On-Demand Classes
2. 3. 

2. Language Proficiency Goals and the teaching methods to reach 

them

132 1a 58

1b 58 2 58 3 38 1 34 2 36

 

－ 5－



－ 6－



－ 7－



1a  

 

 
 FD  
  
  

 
1. 1a  

2021

100
manaba Excel

 
 
2.  

Forms Excel
 

 
 

CSV Excel .xlsx .xls
 

A  
 

 
Forms  

Forms Excel  
 

Excel
 

1  

－ 8－



1 1 COUNT 2

SUM  

 
A  

 
Forms

4  
 
1 ( )

 
2 400  
3 (

)  
4  
 

Forms
1

 
 
3.  

manaba Excel
 

 
manaba

 
3

 
manaba 3 

 

－ 9－



manaba

 
 

 
 

－ 10 －



2021/9/10 FD 1a.

2021

100

400

1. Forms Excel

2. manaba

Microsoft Forms

Microsoft Forms

Microsoft Forms

Microsoft Forms

－ 11 －



Webcampus CSV

CSV Excel

1-3

A-H

OK

－ 12 －



Microsoft Forms

Microsoft Forms

Forms
Excel

－ 13 －



Excel

Sheet2

A-C

OK

8

－ 14 －



Microsoft Forms

Microsoft Forms

A-C

－ 15 －



Microsoft Forms

Microsoft Forms

COUNT OK

OK

－ 16 －



SUN OK

Microsoft Forms

Microsoft Forms

－ 17 －



A OK

1) 7 22 9:00 Teams 13

2) Forms

3) Forms 13 1/3( / )

5) Forms 7 22 9:10
7 27 24

4) 50
Forms 50 1

1

6) Forms

－ 18 －



400

－ 19 －



2

3

manaba

4

6

－ 20 －



7

8

9

11

12

excel

－ 21 －



13

excel

excel

－ 22 －



1b  
FD  

 
 

KUFS  
 

 
 

 
 

 
Google

4  

Teams
Teams  

4 Teams

Teams

 

－ 23 －



－ 24 －



－ 25 －



－ 26 －



－ 27 －



－ 28 －



－ 29 －



2  

 

 
 FD  
  

  
 
1. 2  

  

 
 

 

 
 
2.   

 
 

 
Avere poco sale in zucca

 
 (2021) 1100

 

6  
 

－ 30 －



 

 

 
 

 

 

 
 
3.  

 
 

 

 
1

Teams PDF
 

PPT  

 
 

－ 31 －



 

 
5 30 3 1

 

 

 
 

 

－ 32 －



ß²²¿ ÎËÙÙÛÎ× ÌßÕÛÍØ×Ìß
ø

ÚÜîðîï  

Û­°®»­­·±²· ·¼·±³¿¬·½¸»

ßª»®» °±½± ­¿´» ·² 
¦«½½¿

ßª»®» °±½± ­¿´» ·² ¦«½½¿

ö ¸¬¬°­æññ¿³»¾´±ò¶°ñμ¿¦»²±¸¿²¿¬¿¾¿ñ»²¬®§ó
ïîëçééðçéíîò¸¬³´

SALE ZUCCA 

îðîï ç ïïðð
ø

－ 33 －



ïïðð
ø îðîï ç

ê

ïïðð

ïò

îò

íò

ìò

ëò

êò

ïò

îò

íò

ìò

ëò

êò

éò

èò

æ

î ì ßî Þî

ß

í ì

Ö¿³»­ Ø»·­·¹ Î»³»³¾»®·²¹ ¬¸» Õ¿²¶·
Ö¿³»­ ØÛ×Í×Ùô Î»³»³¾»®·²¹ ¬¸» Õ¿²¶·ô Ë²·ª»®­·¬§ ±º Ø¿©¿··ô îðïïô ê¬¸

»¼·¬·±²å ß²²¿ Î«¹¹»®· Ð»® ®·½±®¼¿®» · μ¿²¶·ô îðïë ÷

Þ
ø ï¢í

ÙßÓ×Ú×ÝßÌ×ÑÒ ¹¿³·º·½¿®»÷

¹¿³»

www.educationcorner.com

－ 34 －



ïæ

ßª»®» ´¿ ´·²¹«¿ 
´«²¹¿

LINGUA

×¼·±³¿²¼± Ó·½¸»´» ÔÛÒÆÛÎ×Ò×ô îðïê

ÐßÎÔßÎÛ ÌÎÑÐÐÑ Û ÎßÝÝÑÒÌßÎÛ × ÚßÌÌ× 
ßÔÌÎË×

îæ

Û­­»®» ¿´ ª»®¼»

VERDE

ridursi al 
verde rimanere al verde

Ieri ho offerto la cena a Timoteo, perché era al verde.

×¼·±³¿²¼± Ó·½¸»´» ÔÛÒÆÛÎ×Ò×ô îðïê

ÒÑÒ ßÊÛÎÛ ËÒ ÍÑÔÜÑ

íæ

Ð®»²¼»®» «² 
¹®¿²½¸·±

GRANCHIO

×¼·±³¿²¼± Ó·½¸»´» ÔÛÒÆÛÎ×Ò×ô îðïê

ÍÞßÙÔ×ßÎÍ× ÍËÔ ÝÑÒÌÑ Ü× ËÒß ÐÛÎÍÑÒßô
ÝÑÓÓÛÌÌÛÎÛ ËÒ ÙÎßÊÛ ÛÎÎÑÎÛ

í ì Þï Þ

ßò

Þò

Ýò

A.

Non riesco a risparmiare, perché appena ricevo lo stipendio lo
spendo quasi tutto in cene e compere. !

Ho la testa fra le nuvole

Ho i piedi per terra

Ho la faccia di bronzo

Ho le mani bucate

Ho la puzza sotto al naso

B.

copione è più o meno sempre lo stesso: soldi per
su pretestuose irregolarità. Anche stavolta la lente della

procura finisce su un quartiere centrale della capitale, San
Lorenzo. Dove un gruppetto di vigili urbani del secondo gruppo
è finito indagato con di aver chiesto mazzette ad alcuni
ristoratori per eludere i controlli amministrativi. (Adattato da
Pizzo a tavola. Indagati quattro la Repubblica,

05/09/2019)

avere alla gola

avere il dente avvelenato

chiudere un occhio

non credere ai propri occhi

avere la lingua lunga
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1. Quando si è in una situazione molto difficile a. avere il dente avvelenato

2. Quando si finge di non vedere un errore o una mancanza b. avere i piedi per terra

3. Quando si è arrabbiati con qualcuno c. avere alla gola

4. Quando si è senza vergogna d. chiudere un occhio

5. Quando si è realisti e. avere la faccia di bronzo

( A: Ho le mani bucate ; B: chiudere un occhio; C: 1. c., 2. d., 3. a., 4. e., 5. b.)
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(10th September 2021, 15:20-16:10) 
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English Session 1 Report

SSummeer  220211  OOnline FD  
SSession 11  rreport  

OOnline, hybrid & on--ddemand education (English)  
((110tth  SSeptember  220211,, 115:20--1166:100)  

Organised by the FD committee 

PPresenters:  
Michael Barr, Department of British and American Studies 

Eric Hawkinson, Department of Global Tourism 

Hosted by Kate Maher (moderator) 

I – Summary  
As we enter the third academic term of teaching during the COVID-19 

pandemic, the challenges of adjusting to the ‘new normal’ continues. Therefore, it 
is unsurprising that many faculty members have shown a continuing interest in 
learning more about online, hybrid, and on-demand teaching methods. The 
purpose of this FD session was to meet the ongoing needs of faculty members and 
support one another in embracing the increasing use of technology in classes.  In 
this session, two faculty members shared ideas on integrating tools from those 
available in the Google Suite for education, focusing on enhancing collaborative 
tasks and students’ self-directed learning. The presenters explained the tools and 
demonstrated how to use them, making the session informative and practical. The 
design of the session was to provide a space for discussion and an opportunity for 
developing a community practice in preparation for future teaching challenges in 
the 2021 winter term. Attendees were encouraged to ask questions and share their 
perspectives, creating a positive dialogue about building on what we have learnt 
from emergency remote teaching and hybrid delivery. 

This session was attended by 37 faculty members. 

II – Design and Schedule  

An online form/survey was distributed at the end of July to ask every faculty 
member (both part-time and full-time) about the topics they were interested in 
and a call for presenters. 

Session Schedule: 
15:20-15:25 : Introduction to the session 
15:25-15.40 : Utilising Google Slides in real time in the classroom, Michael Barr 
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15:40-15:45 : Q&A, discussion 
15:45-16.00 : Online student portfolio system, Eric Hawkinson 
16:00-16:05 : Q&A, discussion 
16.05-16:10: Closing comments 

This report follows the same order of topics as the session below. 

III – Topic 1: Utilising Google Slides in real time in the 
classroom, Michael Barr (Department of British and 
American Studies) 

In this presentation, Michael introduced the basics of Google Slides, 
functionality in the classroom for collaborative work in groups and monitoring 
student work, and provided a live demonstration.  

Compared to PowerPoint, an analogous software platform, Google Slides
allows for real-time collaboration, where students can work on a slideshow
simultaneously. Moreover, teachers can also monitor student work in real-
time, as well as giving immediate feedback.
Michael recommended that teachers become familiar with the Google
Drive accessible through their university Gmail account for ease of storage
of lesson materials made in Google Slides.
After covering the essential functions, Michael did a live demonstration of
using Google Slides in his classes. Firstly, he shared the links to four
Google Slideshow templates which he had prepared in advance. Attendees
were divided into small groups and invited to edit one of the templates.
During the session, Michael displayed the slideshows being worked on in
real-time. He recommended preparing a template slideshow with spaces
for students to write their names and work areas for answering questions
or completing tasks. After students finish the task, they can then use the
slides to present their work to the rest of the class.
Before starting his talk, Michael asked attendees to complete a survey
about their experiences with Google Slides (results shown in the
presentation slides below). The results showed that while many faculty
members are familiar with some aspects of the Google Suite, most had not
used Google Slides. During the session, many of the attendees commented
that they were interested in incorporating this tool in their classes and
saw its benefits for supporting online collaborative work among students.
Several attendees expressed an interest in having further training
sessions- ‘sandboxes’- to explore the benefits of Google Slides further.

Questions and discussion points: 
For "narrated" student (team) presentations using audio, have you had
any compatibility issues (problems hearing audio) when opening in ppt? If
so, any trouble shooting suggestions? > There might be issues with audio
in regard to compatibility. The presenter recommended training videos for
overcoming such issues (see Useful links below).
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What are the benefits of Google Slides over Google Docs? > Google Docs
can be very text-heavy, so for tasks that are not focused on writing skills,
Google Slides provide a way for students to be more creative, using images
and videos in their work. Also, Google Slides is landscape which can make
it easier to view on a screen.

Some attendees had access issues during the live demonstration. >
Teachers and students should be aware about being logged into their
university Google account before trying to access files for security
purposes.

Useful links: 
Google Slides training https://edu.google.com/teacher-
center/products/slides/?modal_active=none
Introduction to GSuite https://youtu.be/6XtY8aoJNOk

IV – Topic 2: Online student portfolio system, Eric 
Hawkinson (Department of Global Tourism) 

In this session, Eric shared the progress he has made with online portfolios 
since the pilot programme began in 2018 in the Faculty of Global Engagement. 
The programme was set up to support students in documenting their complete 
journey through the academic programs. Eric outlined the key elements of the 
programme, the onboarding process for students to create their portfolio, and the 
outcomes of the programme so far.  

The programme has several goals, but mainly to build more self-directed
learning and practice lifelong learning behaviours.
One of the aims of this presentation was to show faculty members how to
introduce online portfolios in their departments. One recommendation
made by Eric was to use online portfolios in zemi classes so students could
keep track of their work as they produce their graduation thesis.
Another recommendation was to encourage students to use the portfolio as
an archive of their work which could be useful when applying for jobs.
According to the results from the student survey, online portfolios have
been welcomed by a lot of the students in the pilot programme, especially
for the purposes of job hunting.
In addition to sharing the findings of the pilot programme, Eric showed
example student portfolios to give teachers an idea of what can be
achieved (links in presentation slides). He also provided plenty of practical
advice and shared useful resources for taking the first steps when starting
out (see Useful links below).

－ 45 －



Questions and points for discussion: 
For (newish) faculty, can we (easily) take the online "on-demand" course
(to help get ourselves up to speed? > Eric shared training videos for
onboarding (see Useful links below). He also recommended asking
students are the start of a course whether they already have an online
portfolio from previous classes.
Do you think students adding to this system should be made mandatory
and part of the evaluation? > Eric said there were many benefits of using
online portfolios for evaluations – monitoring student work, self-directed
learning reflections and so on.

Useful links: 
Example of onboarding video. Why make an online portfolio?
https://youtu.be/wt7HvomnvjI
Directory and Help
https://sites.google.com/kufs.ac.jp/myportfolio

V – Conclusions 
This faculty development session was a continuation in supporting the shift 

in teaching and learning to incorporate online delivery.  The discussions 
demonstrated the increasing interest of faculty members in acquiring more tools 
for online, hybrid, and on-demand classes. To what extent COVID-19 continues to 
influence how teachers and students work together is unknown. However, it is 
clear that teachers are keen to continue investing in learning new ways to 
incorporate technology in their classes and provide students with tools to enhance 
their learning journeys - whether they are in the classroom or online. Remarks 
made throughout the session suggest that many faculty members would like to 
have further training and opportunities for sharing ideas. 

－ 46 －



KUFS 2021 Fall
FD Seminar

�Utilizing Google Slides in 
Real Time in the Classroom -
Individual and Collaborative 

Group Work.

� Mike Barr          m_barr@kufs.ac.jp

� Abstract: 
The title says it all: Google Slides has amazing functionality and allows students to engage 
with material in a student-centered way. Whether remote, hybrid, or in-class, students can 
work together or separately to create content with and for their peers, in real time. In 
addition, since KUFS is affiliated with the Google Education suite, all students have 
automatic access through their university email addresses. Using Slides is exciting and 
autonomous for the learner, and a wonderful way to solidify or review material learned 
through homework or previous lessons. This presentation aims to ᬸshow and tellᬹ methods 
that have proven to be successful in the classroom during the unprecedented 2020 and 
2021 academic years, when reliance on various communication technologies became a key 
component of higher education around the world. If time permits, participants will be able 
to make and share something with their peers on a volunteer basis (no pressure).

Ë¬·´·¦·²¹ Ù±±¹´» Í´·¼»­ ·² Î»¿´ Ì·³» ·² ¬¸» Ý´¿­­®±±³æ 

×²¼·ª·¼«¿´ ¿²¼ Ý±´´¿¾±®¿¬·ª» Ù®±«° É±®μ

Introduction Why Google 
Slides

What can it 
do? 

How? 
Functionality 

in the 
classroom

Sharing

Monitoring 
student work

Conclusion & 
Questions

Introductory Notes: 
� This short presentation will be conducted in a 

SHOW ᮆ TELL ᮆ DO 
format

You need:  1. Computer or mobile device
2. Access to your KUFS Google Drive

** Important point: this FD session is not long, so we will not spend a lot of 
time troubleshooting individual problems or issues. If there is something 
that you need more time and assistance with, please watch the recording 
of the session and/or contact us for future help.  **

�
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About using Google slides in the classroom:

For integrating with Google applications, the ᮚChromeᮛ browser 
is preferable, but not necessary.  All that we do can be 
accessible from any device or platform. 

Advantages: 

� Instructor can monitor individual or group work of multiple users in 
real time

Technique: using multiple TABS in a browser window. 
� Simple sharing between participants
� Ease of displaying student work via Classroom projector or Teams for 

others to view
� Cross-platform (even works on smartphones!) 

As we move into 2021 
Term Two
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2021 Summer FD 
 

Language Proficiency Goals and the Teaching Methods to Reach 
Them (English) 

 
 
Presenter: 

I. Summary 

II. Brief Summary of Presentations 
1. How to kickstart your own extensive reading program? By Romain 

Jourdan-Otsuka 
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English Session 2 Report  
 

22021 Summer FD  
  

LLanguage Proficiency Goals and the Teaching Methods to Reach 
TThem  ((English)  

16:20-17:10, September 10, 2021 
  
  
PPresenter::  
Romain Jourdan-Otsuka(Department of French Studies) 
Monika Sugimoto (Department of German Studies) 
 
Hosted by  
I Chun Chen (Department of Global Studies) 
 
 
II. SSummary  
The purpose of this FD session was to provide a space for our faculty members 
to share and exchange their teaching information from various departments 
at KUFS. In this session, two faculty members were invited to make a 
presentation about the language proficiency goals and teaching methods to 
reach students. The presenters explained the detail of the goals and teaching 
method and how to implement them through the collaboration. It made the 
session informative and inspiring. Everyone in this session was encouraged 
to exchange their experiences and/or how they did in their department so that 
the participants had a chance to present ideas and share the concerns.  
 
Attended by 38 faculty members.  
 
 
III. BBrief Summary  oof Presentations  
11. HHow to kickstart your own extensive reading program? By RRomain 

JJouurrdan--OOtsuka  
In this presentation, Professor Jourdan-Otsuka introduced how he adopted 
the extensive reading program (ER) as a new teaching method. He was 
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inspired by seeing the large-scale and successful ER program launched in the 
Department of British and American Studies. Hence, he took the concept and 
started the ER program in his two classes. 
Professor Jourdan-Otsuka shared the experiences and tips on how to start 
the ER program at a class-level. Also, he assessed his ER program from his 
two classes (high motivation but less learning experience, low motivation but 
more learning experience). It showed this program gave positive experiences 
to students in either class because students in both classes read more and 
more books and thus effectively expand their vocabulary. However, he also 
mentioned that the effect of this program may be limited. Because the 
program is only adopted in his class and only for one semester. Hence, it is 
necessary to have discussion and coordination within French department. 
Students may benefit and increase their average word counts to meet the 
intermediate level. 
 
22. GGoals in the German Department bby MMonika Sugimoto  
In this presentation, Professor Sugimoto showed the language proficiency 
goals set by the Department of German Studies. Also she introduced how they 
help students to achieved the proficiency goals.  
Especially, she introduced the extended team teaching in her department. In 
the past, the class schedule in each course (grammar, conversation, reading 
and writing and CALL) is not on the same page. It caused students having 
difficulties to learn the language. After introducing the team teaching, they 
used the same textbook and utilized the online registration system (Google 
Docs) to keep track of the progress of each course. In addition, the Department 
of German Studies introduced German proficiency test from 2009 and made 
it accessible for KUFS students. Hence, the number of students taking the 
Proficiency test is getting higher from 2009.  
Lastly, she mentioned the pros and cons in her department. Compared with 
the past, students learn more from topic related courses and focus on learning 
vocabulary. However, high turnover rate of teaching staff and the problem of 
teaching content are still needed to be discussed and solved.  

 
 
 
 

III. Question and Answer 
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IIII. QQuestion and Answer  
Here is a summary of the questions and feedbacks raised by the audiences 
during the session.  
 
Presentation 1 (Romain Jourdan-Otsuka) 
Q1: About the copyright issues? 
A: I use a free book website providing a lot of online French books. Also some 
of the books providing in class are my personal collection. But I only provide 
to students in my class. If it is not ok, I will take it out from my book list for 
my class. 
 
Feedback from the audience: 
It's a great idea to expand the ER program to departments of languages other 
than English. It is very good and needed for KUFS students to increase their 
reading and writing skill. However, about the budget, if ER program can be 
in the department curriculum, it will be easier to get the fund and expand the 
program. The suggestion is to target new curriculum starting in 2024. That 
would be a good starting point.   
 
Q2: What did your class look like? 
The time for my extensive reading class is 0. It was 100% homework. In my 
class, it is like a French communication class.  
 
Presentation 2 (Monika Sugimoto) 
Q1: In the French department, we try to increase the number of students 
taking DELF. But there is another Futsuken which is the French proficiency 
test given in Japanese. And that test is more popular among students. From 
your presentation, we also need to try to bring the DELF into KUFS. That 
will be nice to our students.  
A: We also have Dokken (German proficiency test given in Japanese) , but we 
are gradually moving away from that and toward international proficiency 
test.  
 
Q2: Did you change the way of teaching? Like Tokken and Futsuken, the tests 
are grammar and translation based… 
A: Yes.  
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Q3: There is a problem in Italian department. Teachers in grammar course 
and us (conversation course) are at different paces. The problem is due to the 
content of grammar is too much. So they have to go faster than the pace in 
the conversation course. And it is very hard for us to go on the same page. Is 
it necessary to go faster with grammar because its content is too much and it 
is better to finish in a couple months than longer time?  
 
A: For me, it is better to do step by step. Otherwise, it is overwhelming for the 
students. However, students’ learning experience and tradition are focusing 
on grammar. Students treat the grammar as the most important part even 
though they do not know how to use it for conversation or writing at the end.  
 
 
IIV. CConclusion  
This session provides the opportunities for KUFS teachers to exchange about 
their language teaching experiences. Teachers in different language 
departments have not enough information about the interesting and specific 
teaching methods utilized in the other department. Through the session, they 
will get more detail understanding of the course design and goals in the other 
departments. This also opens a discussion on the possibilities of attempt and 
collaboration within the department. It will contribute to our students’ 
learning.  
 

IV. Conclusion 
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2020 5

2020 5

2021
2021 9

2019
2022 2

Neil 
Curry Helping anxious language learners

84

Helping anxious language learners 47
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Microsoft Teams  

10:30 12:00  

16:30 18:00  
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Date 24th February, 2022 (Thursday) 15:00 17:00 
Location Microsoft Teams, 2021 FD /FD sessions 

Japanese Lecture 10:30 12:00  
Moderator Atsushi Mori (Department of Japanese Studies) 
Invited Speaker Lawyer Takuya Kakinuma (Division of Corporate Affairs) 

English Lecture 16:30 18:00  
Moderator Kate Maher (Department of British and American Studies) 
Invited Speaker Proffesor Neil Curry (Kanda University of International Studies) 
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KUFS Winter FD: English language session 

How to help students with foreign language learning anxiety 

I – About student’s anxiety 

Question

Question
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KKUFS Winter FD: English language session  

HHow to help students with foreign language learning anxiety  
Neil Curry (KUIS) 

February 24, 2022, 16:30-18:00 
Attended by 47 faculty members. 
Report written by Romain Jourdan-Ôtsuka and Kate Maher. 

Neil Curry has been a learning advisor in the Self-Access Learning Center at 
Kanda University of International Studies in Japanese for the last 8 years. As well 
as being responsible for the department’s curriculum development, his primary 
interests include learner autonomy, self-directed learning, foreign language 
anxiety, and reflection on learning.   

II ––  AAbout student’s anxiety  

QQuestion to the audience: Why do we need to consider our students’ emotions? 
Comment: We have many students needing emotional support for anxiety, panic 
crisis, difficulty coming to class, etc., and this number is increasing each year. (J. 
Berglund) 

Neil was invited once to a freshman class and gave the 20 students a brief 
questionnaire to better understand their emotions, answering with one word for 
each question. 
“Nervous”, “anxious”, “worried” and “ashamed” were some of the most frequent 
negative emotions. There were also some positive feelings such as ‘happy’, ‘fun’ 
and ‘motivated’. 
Students were particularly anxious about being seen by the other people in the 
classroom. 

Neil tried to help them think more objectively than emotionally to help them 
balance their negative thoughts about language learning. 

QQuestion: If you’ve had students that are anxious about or lack confidence in 
speaking, what did you notice about them? What did you do about it? 
Comments: Giving different ways to communicate (such as typing in the chat for 
hybrid/online class). Doing activities in class to help the students know each other 
better. 

University classes are much more communicative than SHS classes, which put 
pressure on freshmen, but 3rd and 4th year students also consult Neil about their 
anxiety. 
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Most language teachers are knowledgeable in SLA pedagogy rather than in the 
psychological aspects of learning (feelings and emotions).

WWhatt wee cann do:: 
- Focus on individual learners (more explanation in Curry, N. (2014).)
- Focus on groups / classes
- Understanding feelings
- Designing activities

IIII -- UUsingg Cognitivee BBehaviourr Therapyy ((CBT)) 

BBrieff introductionn too CBT:: 
We try to help the persons modify their emotions, through discussion, to replace 
negative responses with positive or neutral ones. CBT looks at symptoms rather 
than at causes.

The problem with negative emotions is that they become negative automatic 
thoughts, that will stop you from acting, while positive emotions will encourage 
you to perform again. Emotions can create both vicious and virtuous circles.

We need to get rid of negative emotions for that reason.

SStudents’’ anxietiess oftenn stemm fromm thee samee causes:: 
- Fear of making mistakes and being thought badly of / laughed at
- Making unfavorable comparisons between own abilities and others
- Mistakes are pointed out and criticized
- Being unable to communicate their thoughts

But they often worry about things that has not happened, most of the time, so we 
can help them to find out that there is no evidence that they will be laughed at 
(etc.), and that it is mostly an emotive, negative self-bias.

Therefore, we try to help them realize the following: 

III - Activities for raising confidence  

Goal setting

Guided Discovery

Socratic questioning
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TTherefore,, wee tryy too helpp themm rrealizee thee following:: 
- Focus on rational, objective interpretations
- Focus on successes
- Look for evidence
- Talk to friends

IIIII -- AActivitiess forr raisingg confidence (based on CBT) 

GGoall setting is an effective way to help students think progressively and fight their 
anxiety.
We ask the students to set long-term goals and think about the series of steps 
(short-term goals) to get there, as illustrated below:

Achieving the smaller, easier goals, will give them a confidence boost, impetus to 
keep going.

GGuidedd Discovery is when learning advisors meet the students individually to 
listen to them and give them some insight on their progress, in a non-prescriptive 
way, because students should be able to determine their own goals and be 
autonomous in their progress.

SSocraticc questioning is when you make learners query their ideas, learn their 
strengths and weaknesses and find by themselves the most effective way to 
succeed.
Below is an example of such interaction between an advisor and a student: 
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EEncouragingg reflection:: 
- Problem diagnosis
- Explaining your situation
- Thinking Problems
- Goal Ladder

IIVV –– SSomee aactivitiess wwee cann doo withh ourr studentss iinn classs orr 
iindividuallyy 

WWarmm upss // freee writee activitiess 
Think about a time you made a mistake in language / look back on something you 
did that….
How did you feel?
Write a letter to your future self
Write a letter to your future teacher
Tell me about something you learned this week
Rate the class activities this week
Rate your English participation this class / how can you improve?
Set a tangible goal for the week
Time management quiz / self-evaluation 
Make a rubric – periodically reflect

CConfidencee Buildingg Diaryy is a good tool to help the students become conscious of 
the positive elements of their learning activities.

Talking to friends

Question: 

V – Activities designed by Neil Curry & Kate Maher: Feelings 
questionnaire & Conversation Analysis 

Feeling questionnaire

Conversation Analysis
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TTalkingg too friends will also give students helpful insights about the other people 
in the classroom feelings.

QQuestion:: Have you tried confidence building activities yourself?
Comments: Explaining the goals and the activities of the class in detail will 
reassure the students. 

VV –– AActivitiess designedd byy NNeill Curryy && Katee Maher:: Feelingss 
qquestionnairee && Conversationn Analysiss 

Both activities are done in the classroom. Research process and results are 
described in Curry, N. ., Maher, K. ., & Peeters, W. (2020).

The FFeelingg questionnaire is based on Gkonou and Oford’s MYE (2016).
It uses scenarios, with fictional characters, to help the students better express 
their own feelings without sharing too much about themselves directly.

An example below:

In CConversationn Analysis, the teacher first asked students engage in a simple 
conversation on an everyday life topic, then have them reflect on their performance, 
using questions such as the following:
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It allows the students to share their perspectives and understand that they all 
have similar fears and worries. It helps them get a more objective view of their 
emotions. It is amazingly effective.

AActivitiess needd too include:: 
- Opportunities to reflect and question
- Looking for evidence
- Developing objectivity
(As shown in the activities above)

VVII –– IInn conclusion:: Whyy havee studentss reflect?? 

TToo helpp them:: 
- Focus on personal goals - Understand what they need to do
- Make connections with other things they do
- Understand their own learning processes
- Make better choices about their learning
- Understand themselves better

It is not a one-time activity. Reflection will help them during all their learning 
years and after, helping them setting their own goals, and giving them objective 
ways to assess their progress.

Some comments from the audience: 

References: 
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Reflection is a cycle, as described in the following diagram (borrowed from Kolb, 
1984): 

SSomee commentss fromm thee audience:: 
- How to deal with non-supportive peers (students making fun of each other)?
In Neil’s experience, he has never seen this, because students had the chance to
think about their common feelings during activities and tend to enjoy sharing with
their peers. Students tend to be respectful of one another in class.
- CBT doesn’t try to negate or ignore negative feelings. It encourages for example
resilience and help how to deal with negative feelings.
- It’s important to reassure the students that they have every right to make
mistakes in the classroom. Classroom is a place for experimentation.
- We have many students, and not so many are self-aware, or capable of deep
reflection. How can we do it with the more common students? It is true that
reflection activities will not work with everybody. It is good to try different type of
activities (not only written activities, but also discussions, video diary, etc.), and
it’s important to go progressively, starting with simple things, scaffolding, and
keep doing it regularly for better understanding of its benefits.

Neil Curry will be happy to continue the discussion through e-mail. Feel free to 
write him at curry-n@kanda.kuis.ac.jp. 

RReferences:: 

Curry, N. (2014). Using CBT with anxious language learners: The potential role 
of the learning advisor. Studies in Self-Access Learning Journal, 5(1), 29-41.
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Curry, N. ., Maher, K. ., & Peeters, W. (2020). Identifying Emotions and Thoughts 
Related to Speaking Anxiety: Laying the Groundwork for Designing CBT-
based Support Materials for Anxious Learners. JOURNAL FOR THE 
PSYCHOLOGY OF LANGUAGE LEARNING, 2(1), 57-89. 

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and 
development (Vol. 1). Englewood Cliffs, NJ: Prentice-Hall. 
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Neil Curry

Anxious students
Using Cognitive Behaviour Therapy
Activities for raising confidence
Encouraging reflection

Teaching in Japan since 2007
KUIS since 2013 learning advisor
Since 2017 responsible for SALC curriculum
Teaching self-directed learning

Interests: learner autonomy, foreign language 
anxiety, reflection

Why do we need to consider our students  
emotions?
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If you ve had students are anxious about or lack 
confidence in speaking, what did you notice about 
them?

What did you do about it?

for most language advisors, 
with a background based more 
on pedagogy than on 
psychology, dealing with 
feelings and emotions presents 
a challenge  Tassinari & 
Ciekanski, 2013, p263
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Focus on individual learners: Curry, N. (2014). 
Using CBT with anxious language learners: The 
potential role of the learning advisor. Í¬«¼·»­ ·² 
Í»´ºóß½½»­­ Ô»¿®²·²¹ Ö±«®²¿´ô ëø1), 29-41.
Focus on groups / classes
Understanding feelings
Designing activities

Anxiety disorders

Modify emotions and behaviours

Replace negative response with positive or 
neutral

Looks at symptoms, not causes

Westbrook, Kennerley & Kirk 2011

Negative 
Automatic 
Thought

Dysfunctional 
assumption

Core Belief

What you 
think

How you 
feel

What you 
do

I m good at 
English

I feel 
confident

I talk a lot 
in class
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Mistakes 
are bad

I feel 
ashamedI won t talk

Goal setting
Guided discovery
Socratic questioning
Reflection

Fear of making mistakes and being thought 
badly of / laughed at

Making unfavourable comparisons between 
own abilities and others

Mistakes are pointed out and criticized

Being unable to communicate their thoughts

Often, the thing that they are afraid of hasn t 
actually happened

Emotional

Not always supported by evidence

Seem to reflect a negative self-bias

Focus on rational, objective 
interpretations
Focus on successes
Look for evidence
Talk to friends
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Set goals
Monitor progress reflect
Think objectively
Ask questions
Take risks

Long-term-goals series of steps
Measurable and quantifiable goals
Boosts confidence impetus to next goal

Advisor as guide , facilitator
Help learners reflect, narrow their focus
Non-prescriptive, learner gain an insight into 
their own style, and determines their own goals

Clients need to make own decisions
Achieve autonomy
Counselor acts as facilitator becomes 
redundant
Not prescriptive
Identify needs and goals

－ 103 －



Makes learners query their ideas
Search for alternative perspectives
Discover their own best way for examining a 
situation
Learn their strengths & weaknesses
Look for evidence which supports ot negates a 
belief

Y: I think that I can  I know some English words, but actually I didn t 
know  English words. So
LA: Why would you think that s surprising? Is English your first language?
Y: Ah, ­±μ¿ (I see).
LA: How long have you studied English? How many years? Five?
Y: Six.
LA: And at school.
Y: Yes junior high school.
LA: What kind of language did you get at school? Easy language? High-level 
language?
Y: Easy language.
LA: Right. So would you be so shocked at finding lots of words you don t 
know?
Y: (laughs)
LA: If you think about it, it s probably normal. So you really shouldn t feel 
so bad about it.
Y: I m too worried about.

Consider effectiveness 
of strategies a& 
resources
Evaluate progress
Plan future studies

Analyse critical events
Examine evidence
Question beliefs

Problem diagnosis
Explaining your situation
Thinking Problems
Goal Ladder

Explaining Your Situation
Challenging your beliefs

Confidence Building Diary
Identifying Possible Solutions
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Ask your friends what they think about your 
worry

LA what would (friend) say to you about 
making a mistake?
S nothing maybe
LA what does she say about your worry?
S she says don t worry about that too much
LA do others make mistakes in class?
S sometimes
LA do you care?
S no

What other problems have you observed?

What about a group of students?

Has anyone tried anything?

Examine students  own words
Use in class
Reflection
Based on Gkonou and Oxford s MYE (2016)
Curry, N. ., Maher, K. ., & Peeters, W. (2020). Identifying 
Emotions and Thoughts Related to Speaking Anxiety: 
Laying the Groundwork for Designing CBT-based Support 
Materials for Anxious Learners. ÖÑËÎÒßÔ ÚÑÎ ÌØÛ 
ÐÍÇÝØÑÔÑÙÇ ÑÚ ÔßÒÙËßÙÛ ÔÛßÎÒ×ÒÙ, î(1), 57-89. 
Retrieved from 
https://www.jpll.org/index.php/journal/article/view/cur
ryetal

Explanation / model 
of thought process
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Discussion of 
problems / 
solutions

Shigeru has an opportunity to speak English in class, but 
he feels he can t. 

1. Why might he feel this way?

2. What difficulties might result for him from his feelings?

3. What could he do to overcome his situation and feel better? 
Can you make any suggestions?

Did you make a mistake?

Did anyone laugh because you made a mistake?

Did anyone else make a mistake?

Did you laugh because they made a mistake?

If others make a mistake, do you think they are stupid?

Could your partner understand you?

How do you feel about the conversation you just had?

Do you think your friend enjoyed it?

Opportunities to reflect & question
Looking for evidence

e.g. What evidence challenges your worries and 
thoughts?

Developing objectivity
e.g. What do you think might be a more balanced 
thought about your English? 

Challenge your beliefs

Select your main negative belief and for 1 week note any evidence 
which suggest s that it s not necessarily true. 

Belief: (e.g. Everyone will laugh at me if I make a mistake! , 
People can t understand my English )

Evidence that does not support it: 
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What is reflection?

Why should we get students to reflect on their 
learning?

Reflection is the process 
of internal examination to 
explore issues and 
concerns which are 
triggered by experience 
that may bring about 
conceptual changes in 
perspective.
Boyd and Fales (1983)

Reflection is necessary in 
order to:
Re-define understanding
Develop self-awareness
Evaluate action
Enhance the quality of 
action
Increase accountability

(Dewey, 1953; Schön, 
1983)
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Warm ups / free write activities
Think about a time you made a mistake in language 
/ look back on something you did that .
How did you feel?

Write a letter to your future self
Write a letter to your future teacher
Tell me about something you learned this week
Rate the class activities this week
Rate your English participation this class / how can you 
improve?
Set a tangible goal for the week
Time management quiz / self-evaluation 
Make a rubric periodically reflect
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23(2), 99 117. https://doi.org/10.1177/0022167883232011
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The goal of the syllabus for this class is useful for students who take this course. 

The evaluation method explained by the teacher is easy to understand. 

The teaching materials used in this class are helpful in understanding the class 
content. 

I can easily understand the teacher s explanations. 

The teacher responds to questions from students appropriately. 

This subject serves as a useful means of obtaining knowledge and(or) expertise. 

Considering my level, this course is: 

The amount of homework for this course is: 

The pace of this course is: 

How satisfied are you with this class? 

Your attendance rate for this course has been: 

Your level of preparation and review outside of class hour in this course was: 

To what degree do you think you achieved the course goals? 

Please choose the achieved abilities in this course from these items below (Up to 2). 

Opinion papers 
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